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Abstract 
Student exchange is not new. Globalization and exchanges made countries move closer to each other. Students, schools and 
organizations in different countries can work and study together. Sometimes we think that globalization kills not only bio-
diversity but also cultural diversity all over the world. But we believe that we can overcome this problem by communicating with 
each other, sharing and building bridges to know each other. That’s why we started Bridges project. “Bridges” Project aims to 
promote deep understanding of the complexity and consequences of global interdependence.  “Bridges” is a research driven 
program of independent studies that is intended to foster collaborative research opportunities among permanent partners 
Canterbury High School from USA, Koc High School and Istek Belde High School from Turkey and some temporary schools/ 
universities from other countries. 
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1. Introduction 
For 20 years, the world is becoming a one “big village” because of advances in information and communication 
technologies like internet, Facebook, twitter etc.  This interconnectedness changes the living conditions and 
perspectives of current and future generations. Globalization offers opportunities to business owners, industries and 
economies to do business across their own national boundaries, but also there are challenges that threat not only bio-
diversity but also cultural diversity all over the world by creating a modern version of cultural imperialism that will 
lead to the creation  of  a  universal,  ultimately  Western  society paying no attention to the preserving of cultures.  
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(Ogbuigwe, 2013; Chinnammai, 2005) 
Each improvement or development has both side effects, but if we take globalization from cultural awareness 
and respect we can benefit from it better in global learning. Similar to many educational institutions our 
school vision is “to become a school which will raise leaders who will be able to contribute to the future 
of their country and the world in national and international platforms.” If we want to reach that vision we have 
to raise individuals equipped not only by academic skills, but also social, cultural and artistic skills. And as a part of 
our school principle we want our students to “have participated in an international student exchange program at least 
once throughout the student’s life and gained an international and intercultural awareness”.  
1.1. What is culture and why is it important? 
 “A people without the knowledge of their past history, origin and culture is like a tree without roots.” Marcus 
Garvey 
Culture is defined as ”the beliefs, customs, arts, etc., of a particular society, group, place,” or “time or a way of 
thinking, behaving, or working that exists in a place or organization (such as a business)” in Merriam-Webster 
dictionary .  
UNESCO’s Universal Declaration on Cultural Diversity (2001) defines culture as “the spiritual, material, 
intellectual and emotional features of a social group” including the values, beliefs, attitudes, behaviours, customs, 
traditions, practices, identity, lifestyle, language and religious faith of diverse peoples.” 
As it is stated in book of UNESCO “Education for Intercultural Understanding” by Joy de Leo (2010) “Culture is 
a total way of life and is so inextricably woven into our identity and who we are in everyday life, that we are often 
unaware of it. For this reason, it can sometimes be difficult to understand those who are different from ourselves, to 
the extent that we may even fear them or perceive them as a threat to our cherished way of life. Cultural values at 
home, in the community, in places of worship and at school were consistent. Cultural artefacts were familiar and 
were a part of daily life The situation is very different today, as children are exposed to other cultures constantly 
within  their  own  community  and  through  the  presence  of  the  media,  necessitating  education in intercultural 
understanding to strengthen their own culture and to gain deeper understanding of others.” 
For over 60 years, United Nations tried to set shared global values for sustainable World. One of the global  
values  is  that  “respect”,  which  is  essential  for intercultural  understanding  and  central  to  education  for  
sustainable  development,  and is common to many cultures. 
UNESCO’s Universal Declaration on Cultural Diversity (2001) seeks to promote awareness of the positive value 
of cultural diversity by humanizing globalization, making it more culturally sensitive,  believing  that  inter-cultural  
understanding  is  the  best  guarantee  of  peace.  It raises  cultural  diversity  to  the  level  of “the  common  
heritage  of  humanity”,  making  it  an ethical imperative which accompanies respect for human dignity. 
UNESCO’s 1996 report of the International Commission on Education for the Twenty-first Century identifies 
four pillars of learning as the foundation of education for lifelong learning and for drawing out the full potential and 
latent abilities of learners as individuals and as members of society, while learning to live together for sustainable 
human development (UNESCO, 1996). The four overlapping and interconnected pillars of learning, which the 
report says should receive equal attention in education, are: 
x Learning to Know;   
x Learning to Do;   
x Learning to Be; and  
x Learning to Live Together.   
While  many  refer  to “learning  to  live  together”  as  the  pillar  that  relates  to  education  for intercultural 
understanding. The broad definition of education for intercultural understanding means that it necessarily overlaps  
with  many  other  areas  of  education,  including  human  rights  and  citizenship education,  education  for  peace  
and  non-discrimination. 
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1.2. The iceberg model of culture 
As Hong(2013) stated in order to explain and better understand the complex phenomenon called culture, some   
cultural sociologists and anthropologists have compared   culture to an iceberg which has both visible (the surface or 
external) and invisible (below   the  surface)  parts. Fig.1 The  aspect  that  we  can  see above the water is tip of the 
iceberg and is   referred to as the  external  or  conscious  or  visible  portion and the larger portion unseen   and 
hidden beneath the surface of the water is called the internal or subconscious  or invisible portion of culture. 
 
 
 
 
 
 
 
 
 
 
 
 
  
                                       
 
 
 
 
 
 
Fig. 1. Iceberg model of culture 
Cultural diversity is now part of our everyday life and unavoidable condition. In  order  to  achieve  effective 
results  in  globalized  environment,  understanding  of  multi-culturalism  is needed .  Christopher Earley (London 
Business School)  and Elaine  Mosakowski  (University  of  Colorado  at  Boulder) introduced cultural intelligence 
concept in  Harvard  Business  Review at 2004. Cultural intelligence (CQ) is a new concept that is rising in this 
trend. it means an ability to recognize cultural differences and adapt to them, that is to say an ability to socialize  and  
work  together  with  people  from  different  cultures  and  backgrounds without cultural conflicts.(Hong.2013) 
What is the impact of globalization and cultural interaction on education and learning? 
Education is the dynamic and inevitable element in our life. It changes with knowledge, technology and 
communication. Education is not bound to school anymore, learning is the responsibility of the learner from 
multiple sources.  Education know focuses not only to academic objectives but also personal and social objectives 
like cultural intelligence. (Hong.2013) 
The easy and fast way to learn the culture of a society is to live within the culture. Taking a deep breath in that 
culture will give the best experience. “Learning to live together”. 
  To increase CQ of students at school, exchanges can be used as a tool. That will increase awareness of the 
students about diversity, respect and adaptation to different conditions. 
Student exchange is not new. Globalization and exchanges made countries move closer to each other. Students, 
schools and organizations in different countries can work and study together. We can communicate with each other 
on same topics, share knowledge and build “Bridges” to know each other. That’s why we started “Bridges project”. 
2. What is Bridge Project? 
“Bridges” Project is a short-term student exchange that aims to promote deep understanding of the complexity 
Observable 
May or may not be obvious                                   behaviours 
               appearance     dress 
                                                                       language     habits 
                                                                 customs beliefs traditions 
 
Non-observable                                beliefs     norms    expectations 
usually out of our own                        perceptions      time orientation 
and others’ awareness                       learning styles    roles   values 
                                                               personality styles     rules 
                                                            assumptions   thought processes 
 
 
 
  Taken from Brisbane Catholic Education 1998. A position Paper on Cultural Literacy and     
                                                                               Languages . p.4. Brisbane 
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and consequences of global interdependence.  “Bridges” is a research driven program of independent studies that is 
intended to foster collaborative research opportunities among permanent partners Canterbury High School from 
USA, Koc High School and Istek Belde High School from Turkey and some temporary   schools/ universities from 
other countries. Most of this research is relevant to the fields of the natural sciences and the social sciences. 
Research focuses primarily on environment conservation and sustainability of resources. However, students are 
encouraged to pursue research in any academic area in which they have a strong interest, they become members of a 
collaborative research partnership which brings together Canterbury students with Turkish students. 
Awareness of global problems of management of the environment and of the feasibility of their solutions will 
help prepare students for true and responsible global citizenship. Cultural and cross-cultural awareness and 
appreciation may help close the divide which at present seems to impede collaborative efforts to provide lasting 
solutions to such problems. 
2.1. How the project works?  
The program started in 2008 and many students took part in the studies and exchanges.  
Each time project ends usually in 2 years period. Schools are expected to visit each other at least once during 
these two years period. For example at the beginning of the first academic year students are selected for the project 
and they choose the topic they want to study. Usually these issues are about environment conservation in Istanbul 
and South West Florida, economy and culture (citizenship). Students prepare their research plan and share it with 
their advisor. Then advisors of faculty decide collaborative research partnerships and supervise first contacts 
between teams either through Skype or person to person whenever possible.   
Advisors help students move towards completion of the first draft of research product in February  and first trip 
to share products with other members of the “Bridges” team between schools happens; reviews, responses, positive 
in-depth criticism by partners undergo during visits as well as field trips. During field –trips students from all 
member schools come together to present and discuss their research objectives, their methodology and their initial 
results. Faculty or students host each other during these visits and act as good will ambassadors of their respective 
nations in all debates on relevant issues. Hosts under faculty supervision construct and decide an appropriate 
itinerary for the visiting team. The itinerary includes two days of workshops and three to four days of visiting sites 
of either cultural or environmental interest. 
Regular meetings of research teams and their partners under faculty supervision go on during the second half of 
the year.  Faculty helps students refine research product and reciprocal trip of the teams is arranged and held in the 
following year.  
The host school undertakes all transport expenses and fees of entry in places of interest in the visiting country. 
Hosts undertake to provide proper accommodation. Visiting students pay for their transport to the hosting country 
and for any extras such as gifts. 
2.2. Some topics of student projects  
Fish Diversity in Marmara Sea 
Immigration from Balkans to Turkey in Last Decade   
Cell Phones and Base stations   
Globalization and Turkish economy  
Genetically modified organisms   
Sustainability in Fisheries  
Alternative Energy Sources and Sustainability   
Effects of Global warming on Dynamics of Bird Populations and Migration 
Effects of Green Buildings to Economy  
Impact of 3rd Bridge and Marmaray on Ecosystem and Economy of Istanbul  
Ecosystem Losses in World 
Urbanization in Istanbul 
Citizenship in İstanbul  
 
302   Benan Gulay and Konstantin Georgiadis /  Procedia - Social and Behavioral Sciences  197 ( 2015 )  298 – 303 
Although Bridges is focused on environment, the communication between partner schools enabled different 
projects to appear. Projects on “Mathematics education in Turkey and USA”, clinical neuroscience assistanship at 
the Penn College of Medicine, International MUN studies are examples of them. 
3. Teacher and student views 
First of all these exchanges helped American and Turkish students with learning new and different ideas and they 
gained a better understanding of different cultures. 
Also they develop an understanding of the goals and objectives of American and Turkish education and the 
process by which private schools function in their efforts attempt to reach these goals. 
Students share their culture, and the high points and challenges of their life style with other students. 
Each student spends quality time with the hosting family by which they experience different life styles in that 
way acquire cultural awareness and competence needed by future world citizens. 
As academic gains these exchanges give them the opportunity to discuss the global issues of biodiversity and 
global finance and seek for common solutions which is another important point of being a global citizen. Fig.2.  
 Advisors lead students during their research and studies and enable communication opportunities. Also teachers 
join classes and inspect learning and teaching experiences. They examine curriculum and participated different 
extracurricular activities. 
4. Conclusion and discussion 
Thanks to the support of Canterbury and Istek Belde school administration, students and parents and the efforts 
of advisors, we have so far been able to accomplish the major objectives of this program. It has been our aim in this 
program to create innovative partnerships and exchanges through which we can foster and support the goals of 
global education; specifically: intercultural understanding, appreciation of cultural diversity, affirmation of social 
justice and human rights in a highly interdependent world, and the gradual building of a global economy based on 
sustainability and world peace.   
The program has been particularly successful in bringing together children from different cultures, enriching their 
understanding of themselves and of different cultures and fostering open mindedness towards understanding cultural 
diversity. The program has also succeeded – at least partially – in fostering the students’ understanding of the ways 
in which humans in society can meet their own needs without diminishing the quality of the environment. 
And of course the outcomes will have long-lasting consequences. Students will build a network of peers who will 
go to university, and continue their communications well into their university years and beyond. And teachers will 
build long lasting friendship with each other by sharing their home, meal and culture. 
In that way we will raise prospective world leaders with high CQ, knowing their own culture and background and 
respecting others by realizing importance of different cultures and perspectives for the purpose of 
living/studying/working together peacefully and harmoniously. 
 
a.     b.  
Fig. 2. (a) Project presentation of students; (b) In-class interaction and questions-answers. 
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